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Black Students Existing is an Act of Defiance: Racial-Microaggressions, Racial Battle 
Fatigue and Surviving White Schools 

 
Racial microaggressions (RMA) are subtle---racist communications, actions, and 

overtures towards individuals traditionally classified as non-White. Racial microaggressions 

represent a permissible subset of behaviors within a racist/White supremacist context. 

Individuals classified as White can enact non-physical violence onto “othered” people, typically 

without consequence or retribution. Whereas overt and explicit racist behaviors are met with 

certain forms of social consequence (e.g., social ostracization, reputation damage, even job loss), 

covert microaggressions are dismissed as unconscious and unintentional incidents by White 

individuals of the dominant society. These terroristic behaviors typically go unpunished and are 

misconstrued as “teachable moments” that can be eradicated if the transgressor is “educated” and 

“trained out” of their racist behavior (Dodge, 2019). None of these strategies have empirically 

demonstrated the ability to consistently reduce, let alone eliminate, racist microaggressions from 

occurring and recurring (Pan, 2020 ). Since the problem of racist microaggression has not been 

solved, the constant exposure to these assaults produces physical and mental afflictions onto the 

bodies of individuals, especially Black individuals, who routinely encounter these furtive attacks. 

This physical and psychological toll can manifest in the form of high blood pressure, poor 

academic performance, delayed access to prenatal care from medical professionals, and even a 

shortened life span (McKenna et al., 2021; Paradies, 2015; Slaughter-Acey et al., 2019). Scholars 

have described the aggregate result of this suffering as Racial Battle Fatigue (Smith, Yosso, & 

Solorzano, 2011). 

This paper continues the discussion on the linkage between racial microaggressions and 

the development of Racial Battle Fatigue. Moreover, this paper centers on the collective impact 

of these transgressions on the academic development of Black students within K-12 and 
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collegiate settings and challenges acceptable strategies for addressing racial microaggressions. I 

posit against centering strategies that require White individuals to change their behavior and 

argue for allocating resources to develop strategies of resistance by Black students towards racist 

agitators. I conclude this paper by providing students, parents, and educational practitioners with 

Black student-centered strategies for responding against racist micro-aggressive attacks.  

What Are Racial Microaggressions? 
 

Extant literature has identified and examined the impact of racial microaggressions 

(RMA) on almost every aspect of human activity (economics, education, entertainment, labor, 

law, politics, religion, and health) that involves Black life. Clinical psychologist Chester Pierce 

first codified the term racial microaggression to describe the everyday, subtle, cumulative, mini 

assaults experienced by Black individuals (Pierce, 1974). These assaults can be verbal or non-

verbal and can be represented in the forms of hyper-surveillance, racial stigmatization, racial 

signifying, subtle insults, personal threats of police involvement, or non-physical attacks (Smith, 

Mustaffa, Jones, Curry, & Allen, 2016). Since these behaviors are not exhaustive, Sue et al. 

(2007) developed a taxonomy to categorize the breadth of racial-microaggressive behaviors. 

According to Sue et al. (2007), racial microaggressions are expressed within the following three 

central domains: 

• Micro-assaults (explicit racist derogation {e.g., racist name-calling, symbols, 

innuendo, or gestures} intended to injure an individual consciously). 

• Micro-insults (refined racist comments/actions that belittle a person’s racial 

identity and masked as backhanded compliments (e.g., you speak so well). 
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• Microinvalidation (dismissal of the racial/racist experiences of non-White 

individuals {I don’t see color, systemic racism does not exist, Black people just 

have to try hard to succeed, he should have just complied with the police}). 
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Racial Microaggressions & Black Educational Experiences 
 

The events below present real-life examples of what literature has described as racist 

microaggressions (Williams, 2020). These extreme, yet habitual occurrences of racism-White 

supremacy by White teachers and White students, towards Black students and Black parents, are 

not isolated incidents 

A 16-year-old Black boy is 
barred from his high school 
graduation by White school 
administrators because he 
refused to cut off his locs 
(Griffith, 2020). 

A 16-year-old Black girl is 
charged with a felony and 
expelled from her high school 
after a failed science 
experiment, where she 
mixed aluminum foil with 
toilet bowl cleaner in a bottle, 
resulted in a small explosion 
in the classroom 
(Munzenrieder, 2013). 

A Black boy is forced by his 
White classmates to drink 
urine (Burke, 2021). 

 Four 12-year-old Black girls 
were accused of acting 
“giddy” and were 
subsequently stripped 
searched for drugs by White 
administrators. No drugs 
were found (Griffith, 2019). 

A White teacher took a 
picture of her stepping on the 
neck (similar to Derek 
Chauvin’s murder of George 
Floyd) of a 10-year-old Black 
boy because he was 
“misbehaving.” The White 
teacher claimed it was a joke 
(Germain, 2021). 

A White female teacher 
called the police on a 4’11”, 
10-year-old Black boy for 
allegedly threatening to ‘beat 
her up’.  

A White female kindergarten 
teacher made a 5-year-old 
Black boy use his hands to 
unclog a toilet that was filled 
with toilet paper and feces 
(Cushman, 2021). 

A White, female, science 
teacher was recorded on a 
Zoom teleconference making 
disparaging and racist 
comments about one of her 
Black students and their 
family members (Haskell, 
2021). 

A White, male, teacher in an 
advanced-placement (AP) 
government class was 
recorded making racist and 
ahistorical comments 
regarding slavery and racist 
epithets (Chheda, 2019). 

 Another White male teacher 
was placed on leave after 
being photographed wearing 
Blackface makeup to school 
while imitating 
rapper/actor/activist Common 
in the classroom (Griffith, 
2019). 

Two White male students 
were photographed 
displaying racist 
‘promposals’ that read, "If I 
Was Black, I'd Be Picking 
Cotton, But I'm White So I'm 
Picking You. Prom?" (Pineda, 
2021) 

A White woman teacher is 
placed on administrative 
leave after she is recorded 
calling a Black male parent a 
nigger after a minor car 
accident occurred in the 
school’s parking lot (Kent, 
2019). 
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What the Literature Reveals. Emerging research has begun to investigate how racial 

microaggressions occur and affect Black students in K-12 settings. Previous educational research 

has primarily examined the impact of racial microaggressions on the academic experiences and 

outcomes of Black students in the post-secondary, collegiate setting (Burt et al., 2019; Jones, 

2020; Smith, Franklin, & Hung, 2020). There exists a need for additional research that builds 

upon the current literature at the primary and secondary level that examines Black students’ 

encounters with racial microaggressions. Moreover, regardless of the setting (K-12 or collegiate), 

the one consistent finding that scholars have revealed is that racial microaggressions create 

stressful and unsafe educational environments for Black students (Ogunyemi et al., 2020). 

Constant exposure to racial microaggressions affects the physical and mental health of 

Black students, which directly impacts their academic experiences and outcomes. Racist 

microaggressions inform teachers’ (mis) perceptions regarding Black student behavior and 

academic achievement. Classroom-based microaggressions specifically impair the academic 

development of Black students by (a) creating assumptions of racialized aggressive behavior, (b) 

developing unhealthy Black identities, (c) influencing the onset of students’ depressive 

symptoms, and (d) lowering grade point averages (GPAs) (Keels et al. (2017). Some of the more 

researched classroom-based microaggressions include (1) teacher (mis) perceptions of Black 

student behavior (Glass; 2014), (2) racist dispositions regarding Black student academic 

capabilities (Annamma, 2014), (3) stereotypical expectations of Black student aggression (Taylor 

et al., 2019), (4) hyper surveillance of Black student movements (Annamma, 2017), and (5) 

denial of racialized systemic disparities (Simon, 2020). 

When examining the intersections of racial microaggressions with race and gender 

among K-12 settings, research indicates that Black boys are labeled by White teachers and 
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administrators as more deviant, intentionally sinister, and criminal when compared to their non-

Black male peers (Smith, Allen, & Danley, 2007). Black boys’ acumen for demonstrating 

academic proficiency is viewed through a deficit lens by their White teachers. Black boys are 

viewed as less capable of managing the academic rigorousness of Advanced Placement (AP), 

International Baccalaureate (IB), or honors coursework. Black boys are also hyper-surveilled for 

talking out during instructional time, hair/dress code violations, and being tardy for class by 

White teachers and administrators.  

The caricature of Black male deviance and criminality based upon White teachers’ racist 

(mis) perception of Black behavior and their microaggressive attitudes towards Black male 

student behavior is well established in the literature (Bryan, 2018; Hotchkins, 2016). White 

teachers and administrators' criminalization of Black male behavior within K-12 systems is 

based on the racist expectation of Black male deviance and the need to preemptively cull Black 

male student (mis)behavior (Curry, 2017; Ladson-Billings, 2011). Wilson (1990, p. 8) expands 

upon this notion. He argues that there is no Black male innocence within a White-dominant 

society-- only Black males have yet to be detected, apprehended, and convicted (due to their 

inherent criminality). Schools operate using a similar context. There are no innocent Black boys. 

There only exists Black boys who are waiting to be identified as criminals, then detained, 

suspended, expelled, or even arrested due to their so-called (mis)behavior.  Ferguson (2000) 

described the racist assumption of Black male criminality in her book Bad Boys: 

African American boys are not accorded the masculine dispensation of being 'naturally.' 

naughty [like other boys]. Instead, the school reads their expression and display of 

masculine naughtiness as signs of an inherent vicious, insubordinate nature that must be 

controlled as a threat to order. (p. 86) 
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Black girls also experience specific, gendered, and racialized microaggressions in K-12 

settings, generally in the form of expectation of lower academic ability compared to their non-

Black female counterparts, physical objectification based on skin complexion, hairstyle/ texture, 

and other aesthetics traditionally ascribed to Black girls, and morally deficient (Awad et al., 

2015; Essien & Wood, 2020; Thompson and McDonald, 2016). Racist microaggressions 

stereotype Black girls into archetypal depictions of Black femininity (i.e., ratchet, 

confrontational, and aggressive). Black girls have reported experiencing gender-based racial 

microaggressions describing their behavior as loud, outspoken, indignant, and hypersexualized, 

violating classroom decorum. Blake et al. (2015) posited that Black girls experience 

disproportionate disciplinary rates in suspensions and expulsions because their behavior is 

perceived to deviate from hegemonic, White middle-class gender norms and expectations of 

femininity. White-middle class expectations of femininity include female invisibility (silence), 

diffidence, and modesty in appearance (Joseph et al., 2016). Scholars have demonstrated that 

Black girls possess specific behavior characteristics for survival (assertiveness, independence, 

and emotional resiliency) which allows them to actualize certain levels of academic success 

(Blake et al., 2017; Morris 2007). However, these same characteristics are used against Black 

girls by White teachers as justification for regulating their behavior, evidenced by student 

referrals, suspensions, and expulsions that negatively impact their self-confidence (Lewis et al., 

2016). Research on the impact of racial microaggressions and the K-12 academic experiences of 

Black girls is emerging. Nevertheless, there is a need for more empirical studies since scant 

scholarship exists regarding this area of inquiry.  

  Collectively, Black girls and Black boys encounter gendered and racialized-based 

microaggressions that manifest in similar and dissimilar ways. The racist hyper-surveilling of 
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Black student behavior helps justify the disproportionate suspension rates of Black students. This 

hyper-surveilling contributes to racist educational policies that: (a) reinforce the pushout of 

Black students from attending school, (b) foster academic unpreparedness for post-secondary 

education or future employment, and (c) help to sustain racial disparities throughout K-12 

settings. Furthermore, when Black students are consistently exposed to racial microaggressions, 

Black students can develop physical and psychological ailments while coping with these 

traumatic events. Existing scholarship has identified Racial Battle Fatigue as one of these 

physical responses (Smith, 2008). 

Racial Microaggressions & Racial Battle Fatigue 
 

Racial Battle Fatigue (RBF) is a theoretical framework developed by Dr. William A. 

Smith (Smith et al., 2007) that describes the cumulative socio-emotional, physiological, and 

psychological burden Black individuals carry, who constantly experience racist micro and 

macroaggressions. Racial microaggressions are large-scale, system-related, racialized stressors 

(e.g., racialized police murder, resident dislocation, inequitable funding of schools) that are 

prevalent within racist-White supremacist systems and structures, such as judicial, public health, 

or local education agencies (Huber & Solorzano, 2015; Sue et al., 2009). 

When microaggressions occur, aggrieved individuals experience a biological weathering 

response to racist microaggressive encounters (Geronimus et al., 2006). RBF is a form of 

weathering caused by constant redirection of mental/physical resources towards racist situations. 

Smith et al. (2011) described this physical and psychological attention as redirected energy that 

is used for psychological reasons, as a method to deal with race-related stress. Since the 

redirection of energy is used to address race-related stress (i.e., micro/macro aggressions), 

aggrieved individuals tend to deplete mental and physical resources that are requisite for optimal 
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performance in other critical areas of life activity. These activities can include work or school-

related responsibilities, parental obligations, and interpersonal relationships. Concomitantly, 

stress hormones are negatively impacted due to the onset of RBF. When an aggrieved individual 

encounters racist microaggressions, stress hormones begin to function in a perpetual state of 

threat assessment and guardedness (American Psychological Association, 2018). RBF can also 

cause other physiological stress responses such as headaches, a pounding heart, high blood 

pressure, higher cortisol levels that cause uncontrolled weight gain, and sleep deprivation 

(Franklin, 2014; Richman & Jonassaint, 2016).  

The summative toll of enduring racist microaggressions and RBF directly bears the 

physical and mental health of Black people. This toll also influences the educational outcomes of 

Black K-12 and postsecondary students (Hotchkins, 2016; Smith et al., 2011). Recent research 

has indicated an association between racialized chronic stress and low academic persistence, 

performance, and graduation rates (Levy et al., 2016; West-Olatunji, 2020). Additional academic 

responses to the onset of RBF can include academic disidentification (the extent to which 

academic goals form the basis of an individual's self-esteem) and stereotype threat (fear of 

confirming a negative stereotype about one's social group) (Cokley et al., 2012; Steele & 

Aronson, 1995). As a result of the cumulative effects of racist microaggressions and its causation 

of RBF, strategies have emerged to address the social, emotional, and academic consequences on 

the lives of aggrieved individuals.  

Accepted Strategies 
 

Most racial remedies, however, when measured by their actual potential, will prove of more 

symbolic than substantive value to Blacks (Bell, 1992, p. 46). 
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Previous strategies that addressed racist microaggressions and RBF among K-12 and 

collegiate settings have centered on the disruption of Whiteness as a method to change racist, 

White behavior (Anderson & Bicower; 2021; DiAngelo, 2018; Marx, 2004; McIntosh, 

1989/2010). Whiteness is typically associated with the ability to access positions of power within 

a racist-White supremacist framework or system and wield said power and authority onto the 

lives of non-White people. The reliance on White actors to relinquish their access freely and 

deliberately to power for the betterment of non-White people is highly suspect.  

Current examples of this theoretical solution include privilege recognition conferences, 

diversity/inclusion seminars, enchantment theory courses, implicit bias, and anti-racist training. 

Patton (2018) refers to these strategies as a kind of “window dressing” that provides the illusion 

that White-run organizations are making an effort to address racism. Moreover, these strategies 

have failed to empirically demonstrate the power to reduce, change, or eliminate racist 

microaggressions by White men, women, and children (Fitzgerald et al., 2019; Kulik et al., 

2007). Reviews of similar training have determined that these solutions are ill-suited in providing 

actionable, evidence-based recommendations for reducing prejudice (Paluck et al., 2021). 

Concurring research has also demonstrated that anti-bias training doesn’t reduce bias, alter 

behavior, or change the work/school environment, and in certain instances, can worsen White-

racist microaggressive behavior (Chang et al., 2019; Dobbin & Kavlev, 2018). Scientific 

analyses regarding the efficacy of anti-bias training date back to the 1930s, and the cumulative 

results are resoundingly conclusive (Applebaum, 2019). Some scholars have suggested that anti-

bias training is largely ineffective.  
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Counterstrategies for Black Resistance  
 

“The ability to define is the ability to say what is real and what is not real…definition brings 

about reality” (Wilson, 1994). 

It is crucial to delineate and highlight Black student experiences separate from other non-

White groups. Black students are not just people of color or part of some fragmented BIPOC 

acronym. The experiences and outcomes of Black students in the United States are unique and 

unlike other non-White groups; therefore, unique counterstrategies are required for redressing 

any attacks against Blackness within K-12 and collegiate settings. In providing counterstrategies 

of resistance towards White supremacy in the form of racist microaggressions, the author argues 

for reconceptualizing the term “racial microaggressions” into a more precise context. This 

context utilizes what Hines and Wilmot (2018) described as Anti-Black aggression to reframe 

assaults towards Black students.  

Within Hines and Wilmot’s framework of anti-Black aggression exist three levels: (1) 

anti-Black microaggression; (2) anti-Black institutionalized racism; (3) anti-Black 

macroaggression; and they define anti-Black aggression as “conscious and subconscious forms 

of anti-Blackness and anti-Black racism that are expressed through verbal, nonverbal, 

interpersonal, and environmental violence directed at Black individuals to degrade, dehumanize, 

and to create racially toxic conditions for Black persons” (pp. 65-66). This reframing is more 

precise than the term “racial micro-aggressions” because it accurately describes the specific 

academic violence visited upon Black students.  

When this reframing is applied to a White teacher that decides the most effective method 

to teach European enslavement of kidnap Africans, is to hold a “mock slave auction,” where 

White students can bid on purchasing their Black classmates; instead of describing this 
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humiliating behavior as a ‘racial microaggression’ reframing this act of violence as anti-Black 

aggression, provides a more accurate description regarding the racist behavior demonstrated by 

the White teacher. Furthermore, in building upon this example, Hines and Wilmot (2018 p.7) 

argue against framing anti-Black aggression within the safe confines of ‘unconscious behavior.’  

Referring to racist attacks as microaggressions fails to explain the gravity of anti-Black 

aggression, holds the aggressor accountable for their actions, and promotes the “innocence” of 

Whites theory regarding their failure to recognize racist behavior. 

Black Student Healing & Community Transformation 
 

Racism-White supremacy is foundational to public education. It is imperative to remind 

adults that Black students are typically under social dominance once they enter any public school 

or collegiate setting (Wilson, 2017). Because of this, strategies of resistance towards anti-Black 

aggression (racist-microaggression) such as direct confrontation (Sue et al., 2009) or 

dispositional forgiveness (Ogunyemi et al., 2020) may be ineffective. They possibly could 

further injure Black students if exercised. Recent scholarship has revealed the need for Black 

students to develop self and communal definition tactics as an empowerment stratagem to heal 

from anti-Black aggression (racist-microaggressions) and attacks within school walls (Cerezo et 

al., 2018; Obiakor & Beachum, 2005; Okello et al., 2020).  

Access to Black affirming counseling and therapy should be provided to heal the 

murdered spirits of Black students who encounter anti-Black aggression (racist-

microaggressions) (Boutte & Bryan, 2019; Hines & Wilmot, 2018). These models can manifest 

in motherhood and sisterhood networks rooted in the curriculum principles of the Sisters of Nia 

curriculum. Nia is the Swahili term for purpose. This program is designed to assist Black girls in 

developing a healthy racial identity of critical consciousness to establish a more positive self-
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image, esteem, and ethnic pride (Belgrave et al., 2008; Jones et al., 2017). This development is 

warranted due to the debilitating effects anti-Black aggression (racist-microaggression) can have 

on the racial identity development of Black girls, which is needed to endure anti-Black 

aggression (Bailey-Fakhoury & Mitchell, 2018; Cross, 1991). Black boys need to be afforded 

spaces for reflection and healing after encountering anti-Black aggression (racist-

microaggressions). Black boys can engage in critical examinations of anti-Blackness and develop 

strategies of resistance when provided opportunities to process their trauma. 

Future Direction: A Call for Action 
 

In this paper, I reviewed recent literature on racial micro-aggressions, Racial Battle 

Fatigue, and its collective impact on the academic experiences/outcomes of K-12 and Black 

collegiate students. I call for action among individuals, specifically Black parents and 

community members, who are concerned for the well-being of Black children and students. A 

transition of thought regarding the accepted methods of addressing anti-Black aggression (racial-

microaggressions) is required. I presented several counterstrategies for Black student 

empowerment to replace popular yet ineffective solutions. Continued research, support, and 

funding are necessary to develop and sustain these counterstrategies in the future and warrant 

further investigation. 

  



Black Students Existing is an Act of Defiance   15 
 

References 

Allen, Q. (2013). “They think minority means lesser than”: Black middle-class sons and fathers 

resisting microaggressions in the school. Urban Education, 48(2), 171–197. 

https://doi.org/10.1177/0042085912450575 

Anderson, J., & Picower, B. (2021, March 8). Harvard EdCast: Disrupting Whiteness in the 

classroom. Harvard Graduate School of Education. 

https://www.gse.harvard.edu/news/21/03/harvard-edcast-disrupting-Whiteness-classroom 

Annamma, S. A. (2015). Whiteness as property: Innocence and ability in teacher education. The 

Urban Review, 47(2), 293-316. https://doi.org/10.1007/s11256-014-0293-6 

Annamma, S. (2017). The Pedagogy of pathologization: Dis/abled girls of color in the school-

prison nexus. New York: Routledge. https://doi.org/10.4324/9781315523057 

Applebaum, B. (2019). Remediating campus climate: Implicit bias training is not enough. 

Studies in Philosophy and Education, 38(2), 129–141. https://doi.org/10.1007/s11217-

018-9644-1 

Association, A. P. (2021.). Stress effects on the body. Https://Www.Apa.Org. Retrieved May 12, 

2021, from https://www.apa.org/topics/stress/body 

Awad, G. H., Norwood, C., Taylor, D. S., Martinez, M., McClain, S., Jones, B., Holman, A., & 

Chapman-Hilliard, C. (2015). Beauty and body image concerns among African American 

college women. The Journal of Black Psychology, 41(6), 540–564. 

https://doi.org/10.1177/0095798414550864 

  



Black Students Existing is an Act of Defiance   16 
 

Bailey-Fakhoury, C., & Mitchell, D. (2018). LIVING WITHIN THE VEIL:: How Black Mothers 

with Daughters Attending Predominantly White Schools Experience Racial Battle 

Fatigue When Combating Racial Microaggressions. Du Bois Review: Social Science 

Research on Race, 15(2), 489-515. https://scholarworks.bellarmine.edu/fac_staff_pubs/6 

Bazzaz, D. (2019, August 1). A White Seattle teacher told police she felt unsafe around Black 

fifth-grader who she says threatened her. The Seattle Times. 

https://www.seattletimes.com/seattle-news/education/a-White-seattle-teacher-told-police-

she-felt-unsafe-around-a-black-fifth-grader-who-she-says-threatened-her/ 

Belgrave, F. Z., Cherry, V. R., Butler, D. S., & Townsend, T. G. (2009). Sisters of Nia: A 

Cultural Enrichment Program to Empower African American Girls. Champagne, IL: 

Research Press.  

Bell, D. (1992). Faces at the bottom of the well: The permanence of racism. New York: Basic 

Books. 

Blake, J. J., Keith, V. M., Luo, W., Le, H., & Salter, P. (2017). The role of colorism in 

explaining African American females’ suspension risk. School Psychology Quarterly, 

32(1), 118–130. https://doi.org/10.1037/spq0000173 

Blake, J. J., Butler, B. R., & Smith, D. (2015). Challenging middle-class notions of femininity: 

The cause of Black females’ disproportionate suspension rates. Closing the school 

discipline gap: Research to practice, 75-88. 

Boutte, G., & Bryan, N. (2021). When will Black children be well? Interrupting anti-Black 

violence in early childhood classrooms and schools. Contemporary Issues in Early 

Childhood, 22(3), 232-243. https://doi.org/10.1177/1463949119890598 

  



Black Students Existing is an Act of Defiance   17 
 

Bryan, N. (2018). Shaking the bad boys: Troubling the criminalization of Black boys’ childhood 

play, hegemonic White masculinity and femininity, and the school playground-to-prison 

pipeline. Race Ethnicity and Education, 23(5), 673–692. 

https://doi.org/10.1080/13613324.2018.1512483 

Burke, M. (2021, March 5). Black middle school student forced to drink urine in bullying 

incident, mother says. NBC News. https://www.nbcnews.com/news/us-news/black-

middle-school-student-forced-drink-urine-bullying-incident-mother-n1259737 

Burt, B. A., McKen, A., Burkhart, J., Hormell, J., & Knight, A. (2019). Black men in 

engineering graduate education: Experiencing racial microaggressions within the 

advisor–advisee relationship. The Journal of Negro Education, 88(4), 493–508. 

https://doi.org/10.7709/jnegroeducation.88.4.0493 

Cerezo, A., Lyda, J., Enriquez, A., Beristianos, M., & Connor, M. (2015). African American and 

Latino men’s recommendations for an improved campus environment. Journal of College 

Counseling, 18(3), 244–258. https://doi.org/10.1002/jocc.12018 

Chang, E. H., Milkman, K. L., Gromet, D. M., Rebele, R. W., Massey, C., Duckworth, A. L., & 

Grant, A. M. (2019). The mixed effects of online diversity training. Proceedings of the 

National Academy of Sciences, 116(16), 7778–7783. 

https://doi.org/10.1073/pnas.1816076116 

Chheda, M. (2021, February 15). Florida teacher under investigation for claiming Black slaves 

weren’t whipped, the n-word meant being “stupid.” IB Times. 

https://www.ibtimes.sg/florida-teacher-under-investigation-claiming-black-slaves-

werent-whipped-n-word-meant-being-55588 

  



Black Students Existing is an Act of Defiance   18 
 

Cokley, K., McClain, S., Jones, M., & Johnson, S. (2011). A preliminary investigation of 

academic disidentification, racial identity, and academic achievement among African 

American adolescents. The High School Journal, 95(2), 54–68. 

Cross, W. E. (1991). Shades of black: Diversity in African-American identity. Philadelphia, PA: 

Temple University Press. 

Curry, T. J. (2017). The Man-not: Race, class, genre, and the dilemmas of Black manhood. 

Philadelphia, PA: Temple University Press. 

Cushman, P. (2021, March 9). Arkansas teacher accused of making 5-year-old student clean 

feces out of toilet with hands. WHAM. https://13wham.com/news/nation-world/arkansas-

teacher-accused-of-making-5-year-old-student-clean-feces-out-of-toilet-with-hands-

ashley-murry 

DiAngelo, R. J. (2018). White fragility: Why it’s so hard for White people to talk about racism. 

Boston: Beacon Press. 

Dobbin, F., & Kalev, A. (2018). Why doesn’t diversity training work? The challenge for industry 

and academia. Anthropology Now, 10(2), 48–55. 

https://doi.org/10.1080/19428200.2018.1493182 

Dodge, A. M. (2019). Leveraging microaggressions in the classroom as teachable moments: 

Engaging in difficult conversations as a starting point for change. Cultural and 

Pedagogical Inquiry, 11(2), 55-63.  

Essien, I., & Wood, J. L. (2021). I love my hair: The weaponizing of Black girls hair by 

educators in early childhood education. Early Childhood Education Journal, 49(3), 401–

412. https://doi.org/10.1007/s10643-020-01081-1 

Ferguson, A. (2000). Bad boys. Ann Arbor: University of Michigan Press. 



Black Students Existing is an Act of Defiance   19 
 

Fitzgerald, C., Martin, A., Berner, D., & Hurst, S. (2019). Interventions designed to reduce 

implicit prejudices and implicit stereotypes in real world contexts: A systematic review. 

BMC Psychology, 7(1), 29. https://doi.org/10.1186/s40359-019-0299-7 

Franklin, J. D., Smith, W. A., & Hung, M. (2014). Racial battle fatigue for Latina/o students: A 

quantitative perspective. Journal of Hispanic Higher Education, 13(4), 303–322. 

https://doi.org/10.1177/1538192714540530 

Germain, A. (2021, April 25). Texas teacher resigns after sending photo of her foot on Black 

student’s neck to the child’s mother as a joke. Atlanta Black Star. 

https://atlantablackstar.com/2021/04/25/texas-teacher-resigns-after-sending-photo-of-her-

foot-on-black-students-neck-to-the-childs-mother-as-a-joke/ 

Geronimus, A. T., Hicken, M., Keene, D., & Bound, J. (2006). “Weathering” and age patterns of 

allostatic load scores among Blacks and Whites in the United States. American Journal of 

Public Health, 96(5), 826–833. https://doi.org/10.2105/AJPH.2004.060749 

Glass, C. S. (2014). Perception of misbehavior: Understanding the process of labeling and the 

role of cultural capital in the disciplinary process. The Urban Review, 46(3), 372–394. 

http://dx.doi.org/10.1007/s11256-013-0268-z 

Griffith, J. (2019a, January 30). Alleged strip search of 4 Black middle school girls prompts 

third-party investigation. NBC News. https://www.nbcnews.com/news/us-news/alleged-

strip-search-4-black-middle-school-girls-prompts-third-n964856 

Griffith, J. (2019b, March). Teacher’s alleged mock slave auction in 5th grade class prompts 

A.G. response. NBC News. https://www.nbcnews.com/news/us-news/teacher-s-alleged-

mock-slave-auction-5th-grade-class-prompts-n981886 

  



Black Students Existing is an Act of Defiance   20 
 

Griffith, J. (2019c, November 4). Teacher put on leave for wearing blackface to imitate Common 

on Halloween. NBC News. https://www.nbcnews.com/news/us-news/teacher-put-leave-

wearing-blackface-imitate-common-halloween-n1076076 

Griffith, J. (2020, January 22). Black Texas teen told to cut his dreadlocks to walk at graduation. 

NBC News. https://www.nbcnews.com/news/us-news/black-texas-teen-told-cut-his-

dreadlocks-order-walk-graduation-n1120731 

Haskell, J. (2021, March 26). Palmdale teacher’s racist rant on Zoom prompts family to file 

claim against school district. ABC7 Los Angeles. https://abc7.com/10451148/ 

Hines, D., & Wilmot, J. (2018). From Spirit-Murdering to Spirit-Healing: Addressing anti-Black 

aggressions and the inhumane discipline of Black children. Multicultural Perspectives, 

20, 62–69. https://doi.org/10.1080/15210960.2018.1447064 

Holder, A. M. B., Jackson, M. A., & Ponterotto, J. G. (2015). Racial microaggression 

experiences and coping strategies of Black women in corporate leadership. Qualitative 

Psychology, 2(2), 164–180. https://doi.org/10.1037/qup0000024 

Hotchkins, B. K. (2016). African American males navigate racial microaggressions. Teachers 

College Record, 118(6). 

Huber, L. P., & Solorzano, D. G. (2015). Racial microaggressions as a tool for critical race 

research. Race Ethnicity and Education, 18(3), 297–320. 

https://doi.org/10.1080/13613324.2014.994173 

Jones, A. M. (2020). Conflicted: How Black women negotiate their responses to racial 

microaggressions at a historically White institution. Race Ethnicity and Education, 1–16. 

https://doi.org/10.1080/13613324.2021.1924136 

  



Black Students Existing is an Act of Defiance   21 
 

Jones, J. M., Lee, L. H., Matlack, A., & Zigarelli, J. (2017). Using sisterhood networks to 

cultivate ethnic identity and enhance school engagement. Psychology in the Schools, 

55(1), 20–35. https://doi.org/10.1002/pits.22087 

Keels, M., Durkee, M., & Hope, E. (2017). the psychological and academic costs of school-

based racial and ethnic microaggressions. American Educational Research Journal, 

54(6), 1316–1344. https://doi.org/10.3102/0002831217722120 

Kent, Maggie (2019, October 11). Drexel Hill Middle School teacher on administrative leave 

after racially-charged altercation with parent—6abc Philadelphia. ABC News. 

https://6abc.com/teacher-on-leave-after-racially-charged-altercation-with-

parent/5609930/ 

Kulik, C. T., Pepper, M. B., Roberson, L., & Parker, S. K. (2007). The rich get richer: Predicting 

participation in voluntary diversity training. Journal of Organizational Behavior, 28(6), 

753–769. https://doi.org/10.1002/job.444 

Ladson Billings, G. (2011). Boyz to men? Teaching to restore Black boys’ childhood. Race, 

Ethnicity and Education, 14(1), 7–15. 

Levy, D. J., Heissel, J. A., Richeson, J. A., & Adam, E. K. (2016). Psychological and biological 

responses to race-based social stress as pathways to disparities in educational outcomes. 

American Psychologist, 71(6), 455–473. https://doi.org/10.1037/a0040322 

Lewis, J. A., Mendenhall, R., Harwood, S. A., & Browne Huntt, M. (2016). “Ain’t I a woman?”: 

Perceived gendered racial microaggressions experienced by Black women. The 

Counseling Psychologist, 44(5), 758–780. https://doi.org/10.1177/0011000016641193 

  



Black Students Existing is an Act of Defiance   22 
 

Marx, S. (2004). Regarding Whiteness: Exploring and intervening in the effects of White racism 

in teacher education. Equity & Excellence in Education, 37(1), 31–43. 

https://doi.org/10.1080/10665680490422089 

McIntosh, P. (2019). White privilege: Unpacking the invisible knapsack. In P. McIntosh (Ed.), 

On Privilege, Fraudulence, and Teaching As Learning: Selected Essays 1981—2019 (pp. 

29–34). New York: Routledge. 

McKenna, H. J., Chang, K.-L., & Mgonja, T. (2021). A framework to measure microaggressions 

in the mathematics classroom. SN Social Sciences, 1(5), 122. 

https://doi.org/10.1007/s43545-021-00121-w 

Morris, E. W. (2007). “Ladies” or “loudies”?: Perceptions and experiences of Black girls in 

classrooms. Youth & Society, 38(4), 490–515. 

https://doi.org/10.1177/0044118X06296778 

Munzenrieder, K. (2013, April 26). Florida teen girl charged with felony after science 

experiment goes bad. Miami New Times. https://www.miaminewtimes.com/news/florida-

teen-girl-charged-with-felony-after-science-experiment-goes-bad-6521288 

Obiakor, F. E., & Beachum, F. D. (2005). Developing self-empowerment in African American 

students using the comprehensive support model. The Journal of Negro Education, 74(1), 

18–29. 

Ogunyemi, D., Clare, C., Astudillo, Y. M., Marseille, M., Manu, E., & Kim, S. (2020). 

Microaggressions in the learning environment: A systematic review. Journal of Diversity 

in Higher Education, 13(2), 97–119. https://doi.org/10.1037/dhe0000107 

  



Black Students Existing is an Act of Defiance   23 
 

Okello, W. K., Quaye, S. J., Allen, C., Carter, K. D., & Karikari, S. N. (2020). “We wear the 

mask”: Self-definition as an approach to healing from racial battle fatigue. Journal of 

College Student Development, 61(4), 422–438. https://doi.org/10.1353/csd.2020.0049 

Paluck, E. L., Porat, R., Clark, C. S., & Green, D. P. (2021). Prejudice reduction: Progress and 

challenges. Annual Review of Psychology, 72(1), 533–560. 

https://doi.org/10.1146/annurev-psych-071620-030619 

Pan, J.C. (2020). Workplace “Anti-racism trainings” Aren’t helping. Jacobin Magazine. 

Retrieved May 12, 2021, from https://jacobinmag.com/2020/09/workplace-anti-racism-

trainings-trump-corporate-america 

Paradies, Y., Ben, J., Denson, N., Elias, A., Priest, N., Pieterse, A., Gupta, A., Kelaher, M., & 

Gee, G. (2015). Racism as a determinant of health: A systematic review and meta-

analysis. PLOS ONE, 10(9), e0138511. https://doi.org/10.1371/journal.pone.0138511 

Patton, S. (2018, June 7). This is how to survive White supremacy. Dame Magazine. 

https://www.damemagazine.com/2018/06/07/this-is-how-to-survive-White-supremacy/ 

Pierce, C. (1974). Psychiatric problems of the Black minority. New York: Basic Books.  

Pineda, L. (2021, April 28). Teenager’s horrifyingly racist prom proposal sparks investigation. 

Rare. https://rare.us/rare-news/minnesota-racist-promposal/ 

Richman, L. S., & Jonassaint, C. (2008). The effects of race-related stress on cortisol reactivity 

in the laboratory: Implications of the Duke lacrosse scandal. Annals of Behavioral 

Medicine: A Publication of the Society of Behavioral Medicine, 35(1), 105–110. 

https://doi.org/10.1007/s12160-007-9013-8 

  



Black Students Existing is an Act of Defiance   24 
 

Salo, J. (2018, April 25). White teen’s racist promposal gets him banned from dance. New York 

Post. https://nypost.com/2018/04/25/White-teens-racist-promposal-gets-him-banned-

from-dance/ 

Simon, C. (2020, June 5). Facing the denial of American racism. Harvard Gazette. 

https://news.harvard.edu/gazette/story/2020/06/facing-the-denial-of-american-racism/ 

Slaughter-Acey, J., Sneed, D., Parker, L., Keith, V., Lee, N., & Misra, D. (2019). Skin tone  

matters: Racial microaggressions and delayed prenatal care. American Journal of 

Preventive Medicine, 57. https://doi.org/10.1016/j.amepre.2019.04.014 

Smith, W.A. (2008). Higher education: Racial battle fatigue. In R. T. Schaefer (Ed.), 

Encyclopedia of race, ethnicity, and society: Double consciousness (Vol. 1–3) (pp. 615-

618). Thousand Oaks, CA: Sage Publications. https://doi.org/10.4135/9781412963879 

Smith, W. A., Allen, W. R., & Danley, L. L. (2007). Assume the position. . . you fit the 

description: Psychosocial experiences and racial battle fatigue among African American 

male college students. American Behavioral Scientist, 51(4), 551–578. 

Smith, W. A., Yosso, T., & Solorzano, D. (2011). Challenging racial battle fatigue on 

historically White campuses: A critical race examination of race-related stress. In Covert 

racism: Theories, institutions, and experiences (Vol. 32) (pp. 211–237). Boston: Brill 

Publications. https://doi.org/10.1163/ej.9789004203655.i-461.82 

Smith, W. A., Franklin, J. D., & Hung, M. (2020). The impact of racial microaggressions across 

educational attainment for African Americans. Journal of Minority Achievement, 

Creativity, and Leadership, 1(1), 70–93. 

https://doi.org/10.5325/minoachicrealead.1.1.0070 

  



Black Students Existing is an Act of Defiance   25 
 

Smith, W. A., Hung, M., & Franklin, J. D. (2011). Racial battle fatigue and the miseducation of 

Black men: Racial microaggressions, societal problems, and environmental stress. The 

Journal of Negro Education, 80(1), 63–82. 

Smith, W. A., Mustaffa, J. B., Jones, C. M., Curry, T. J., & Allen, W. R. (2016.). ‘You make me 

wanna holler and throw up both my hands!’: Campus culture, Black misandric 

microaggressions, and racial battle fatigue. International Journal of Qualitative Studies in 

Education, 29(9), 1–21. 

Steele, C., & Aronson, J. (1995). Stereotype threat and the intellectual test-performance of 

African-Americans. Journal of Personality and Social Psychology, 69, 797–811. 

https://doi.org/10.1037/0022-3514.69.5.797 

Sue, D. W., Capodilupo, C. M., Torino, G. C., Bucceri, J. M., Holder, A. M. B., Nadal, K. L., & 

Esquilin, M. (2007). Racial microaggressions in everyday life: Implications for clinical 

practice. American Psychologist, 62(4), 271–286. https://doi.org/10.1037/0003-

066X.62.4.271 

Sue, D. W., Lin, A. I., Torino, G. C., Capodilupo, C. M., & Rivera, D. P. (2009). Racial 

microaggressions and difficult dialogues on race in the classroom. Cultural Diversity and 

Ethnic Minority Psychology, 15(2), 183–190. https://doi.org/10.1037/a0014191 

Sullivan, S. (2014). Good White people: The problem with middle-class White anti-racism. 

Albany, NY: SUNY Press. 

Taylor, E., Guy-Walls, P., Wilkerson, P., & Addae, R. (2019). The historical perspectives of 

stereotypes on African-American males. Journal of Human Rights and Social Work, 4(3), 

213–225. https://doi.org/10.1007/s41134-019-00096-y 

  



Black Students Existing is an Act of Defiance   26 
 

Thompson, M. S., & McDonald, S. (2016). Race, skin tone, and educational achievement. 

Sociological Perspectives, 59(1), 91–111. https://doi.org/10.1177/0731121415580026 

West-Olatunji, C. (2020). Academic achievement & traumatic stress theory. Crest Publications. 

https://drive.google.com/file/u/1/d/1MItMlF1Z__R8KZLb-

0SiMwhyqPmZ8oPP/view?usp=embed_facebook 

Williams, J. (2020, February 27). Racial microaggressions at (K-12) schools. School of 

Education and Human Development | University of Virginia. 

https://education.virginia.edu/events/racial-microaggressions-k-12-schools 

Wilson, A. N. (1990). Black-on-Black violence: The psychodynamics of Black self-annihilation 

in service of White domination. New York: Afrikan World InfoSystems. 

Wilson, A. N. (1994). My Name Is My Name. (2020, February 7). Dr. Amos Wilson Black people  

& definitions. https://www.youtube.com/watch?v=H61VfX5cgvo&t=6s  

Wilson, E. K. (2017). Why diversity fails: Social dominance theory and the entrenchment of 

racial inequality. National Black Law Journal, 26(1), 129.       

 
  


